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Carson City School District 

Fremont Elementary 
2021-2022 School Performance Plan:  

A Roadmap to Success  
 
Fremont Elementary has established their school improvement roadmap for the 2021-22 school year.  This 
school performance plan includes the campus’s goals and process developed during Act 1. This plan will 
be revisited at least three times this year during Act 2 to monitor progress and once in Act 3 to assess and 
update the goals. Please reach out to Fremont Principal, Jennifer Ward, for more information. 
 

 

 

 

 

 
 
Principal:  Jennifer Ward  
School Website: Home - Fremont Elementary School (carsoncityschools.com) 
Email: jward@carson.k12.nv.us 
Phone:  775-283-1200 

https://fremont.carsoncityschools.com/
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School Information 
This section provides an at-a-glance view of the school’s enrollment and student performance data. For information about Nevada’s Consolidated State Plan, 
see Every Student Succeeds Act (ESSA), and for detailed information about the School and District rating system, see the School Rating Overview. 

Enrollment Data 

 Total  

Am In/ 
AK 

Native Asian Hispanic Black White 
Pacific 

Islander 

Two or 
More 
Races IEP EL FRL 

School 593 1.18% 0.67% 51.1% 0.34% 41.82% 0.17% 4.72% 19.9% 21.08% 100% 

District 7,849 2.18% 1.67% 43.64% 0.71% 47.04% 0.24% 4.52% 14.59% 12.6% 63.27% 

State 49,6938 0.82% 5.44% 42.69% 11.45% 31.36% 1.46% 6.78% 12.68% 14.13% 65.8% 
 
 

  Student Performance Data 

  Math ELA Science ELPA 

Academic 
Year 

School/ 
District 

Proficiency Growth 
(MGP) 

Growth 
(AGP) 

Proficiency Growth 
(MGP) 

Growth 
(AGP) 

Proficiency Proficiency Growth 
(AGP) 

2017-
2018 

School 30.0 57.5 36.6 36.1 43 39.1 15.9  51.4 

District 34.7   44.6   24.3  61.5 

2018-
2019 

School 30.9 66 42.1 40.5 56 52.6 20.8 14 62.1 

District 35.8 60 46.2 43.2 52 54.1 33 17 61.6 

2019-
2020 

School        15  

District        14  

2020-
2021 

School 31.8   28.4   17.4   

District 28.2   39.7   24.7   
 
 

  

https://doe.nv.gov/uploadedFiles/ndedoenvgov/content/Boards_Commissions_Councils/ESSA_Adv_Group/NevadaSubmittedConsolidatedPlanFinal.pdf
http://nevadareportcard.nv.gov/DI/MoreDownload?filename=Nevadas%20School%20Rating%20System.pdf
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4 Year ACGR 

 
Grad Rate 2017-

2018 
Grad Rate 2018-

2019 
Grad Rate 2019-

2020 

School    

District 85.98 86.79 84.04 

 

School Climate Data 

 
Cultural & Linguistic 

Competence Relationships Emotional Safety 

School 399 382 362 

District 367 352 337 

 

School Continuous Improvement (CI) Team 
The Continuous Improvement Team is made up of a diverse group of school administrators, teachers, staff, caretakers, and students. This team meets regularly to 
develop, monitor, and continually respond to the school’s teaching and learning needs. 

Name Role 

Jennifer Ward Dejoseph Principal(s) (required) 

Kari Pryor Other School Leader(s)/Administrator(s) (required) 

Alyssa Bianchi, Amie Oden, Susie Owens, Maiya Foster, Muriel Troyner, Koreen 
Mouradian, 

Teacher(s) (required) 

Pam Soriano Paraprofessional(s) (required) 

Angela Peters, Laura Smith, Brenda Ramirez, Danielle Walkiewicz, Jennifer 
Evans 

Parent(s) (required) 

Israel Guzman (sped), Mike Maiello (ESL), Paulina Hernandez (SSW), Pam 
Cowperthwaite (Instructional Coach) 

Specialized Instructional Support Personnel (if appropriate) 
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School Community Outreach 
  

Outreach Event Date and Time Number in 
Attendance Key Takeaways 

Event 2- Virtual  September 8, 2021  Survey completed by 21 parents 

Event 3- Virtual Meeting on Zoom September 13, 
2021 4 Attendance is a big issue as is 

kindergarten readiness 

Additional outreach for a live zoom Q and A September 22, 
2021 7 No concerns shared.  Parents joined in 

to show support. 

Event 4- Virtual Meeting on Zoom September 27 3 Attendance 

Event 5- In person October 18 2 Approval and editing of the final 
project 
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Inquiry Area 1 - Student Success 
Part A 

Student Success 

 Student Performance Social and Emotional 
Learning Access to Rigorous Texts and Tasks 

Data 
Reviewed  

Observation 1:  Reading proficiency, based on the 
SBAC assessment, was at a 4-year low. 

Observation 2: Only 7% of the students taking the 
ELPA in 2020-2021, scored high enough on the four 
areas (Reading, Writing, Speaking, and Listening) to 
exit the program.  This was a decrease and 
significant shift in exit rate for the last four years. 
 
Observation 3:  Writing proficiency makes up a 
significant amount of the SBAC for reading and math 
and ACCESS.  Only 9% of the current 4th and 5th grade 
students passed the writing portion of the 20-21 
SBAC. 
 
Observation 4: Based on the Spring 2021 MAP, 52% 
of all our students are at or below the 41st percentile 
and 25.2% of all students are scoring at or above the 
60th percentile. 
 
Fremont had a school pooled proficiency ELA and 
Math for EL less than 16.67% in 2018 and 
therefore is required to write a corrective action 
plan (CAP). Those goals and action steps are 
contained in this plan for the 2021-22 school 
year.   

Observation 1: Students 
completed a large portion 
of level 1 implementation 
of 7 Mindsets during the 
2020-2021. 
 
Observation 2: Based on 
the student perception 
data of 2020-2021, our 
students report that all 
teachers care about them 
(3.78), have created a safe 
environment (3.38), and 
help them learn (3.32) 

Observation 1: Curriculum dive was performed 
on all six grade levels in April of 2021.  Based 
on Costa Levels of Thinking, the majority 
activities were in the lower levels.   Writing 
instruction was not prevalent.  

Problem 
Statement There was a significant decline in ELA student achievement from 2018-2019 to 2020-2021 based on the SBAC results and the MAP. 
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Critical Root 
Causes 

Student success seems to be in direct correlation with attendance data.   4% of the student population had a chronic absent students 
in 2018-2019 whereas 27% of the students were considered chronically absent during the 20-21 school year.    
Students in 3rd-5th grade only had face-to-face instruction for 37 days or 40% of the first semester during the 20-21 school year and 
only 80% of the second semester.  This lack of academic engagement was a reality of the 2020-2021 school year. 

Part B 
Student Success 

School Goals:   
Based on the Fall 2021 analysis of classroom based writing, students in 
all grades will have increased access to writing instruction and 
opportunities as evidenced in curriculum reviews.    
Based on Fall 2021 baseline classroom data, students will demonstrate 
an increase in 3 of 4 writing traits of 0.5 from January 2022 to April 
2022. 
Based on Fall 2021 data, there will be a 6% decrease of students scoring 
below the 41st percentile and 40% of the students in kindergarten 
through 5th grade will meet their norm rate of growth based on F21-S22 
MAP reading assessment.    
Based on the 2021-2022 SBAC proficiency, our 3rd, 4th, and 5th grade 
students will have a reduction of 10% of non-proficient for each sub-
population for FRL, Hispanic, White, and IEP for both reading and 
mathematics. 
Based on the 2021-2022 SBAC proficiency, our LEP students will have a 
pooled proficiency for ELA and math greater than 16.67%. 

Aligned to Nevada’s STIP Goal: Goals 1 and  3 

Improvement Strategy: Increase writing proficiency in kindergarten through fifth grade by creating and implementing writing trait rubrics and creating 
writing common assessments.  
Evidence Level:  Level 1: Strong   https://ies.ed.gov/ncee/edlabs/regions/northwest/pdf/REL_20124010.pdf  

Intended Outcomes:   Students will increase writing proficiency in 3 out of 4 traits by 0.5 points from Winter to Spring Writing. 

Action Steps: 
● Creation of the draft trait rubrics in alignment with current Marzano-style rubrics 
● Creation of the grade level teacher rubrics 

https://ies.ed.gov/ncee/edlabs/regions/northwest/pdf/REL_20124010.pdf
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● Creation of the grade level student-friendly rubrics 
● Writing formative assessment by all students within the first three weeks of school to determine baseline ability 
● Creation, implementation, and collaborative scoring of two writing assessments (Winter –January and Spring- April) 
● Additional professional development through the Monday Professional Learning (Title One) 
● Staff training and support through professional development opportunities during early release time and professional development days. 
● Create inter-rater reliability sessions 

Resources Needed:  
● Professional learning time 
● Additional pay for professional learning. 
● Substitutes or additional pay for collaborative scoring 

Challenges to Tackle:  
●  Substitute availability 
● Limited professional development time within the contract day. 
● Instructional time stretched to meet the multi-tiered interventions necessary to combat learning loss. 

Improvement Strategy: Increase one-to-one dyslexia intervention in 3rd through 5th grade and small group intervention instruction with 1st and 2nd grade. 
Evidence Level: Level 2- Moderate: https://www.nifdi.org/research/database/di-research-database?filter_search=%22Teach+Your+Child%22&filter_year=-
1&filter_author=0&filter_area=0&option=com_jresearch&task=filtered&controller=publications&limitstart=0&modelkey=tabular&layout=tabular&Itemid=16
28&4191658972d9b96c2b6daca0a10bdfab=1  

Intended Outcomes: Students with dyslexia indicators will experience increased achievement in the area of foundation reading skills. 

Action Steps:  
● Include IXL for all students to help with learning loss  
● Hire an interventionist (certified) or a para-professional 
● Train newly hired interventionist 
● Hire afterschool staff 
● Train afterschool staff 
● Identify students for afterschool and during school programming 
● Collect pre, post, and intermediate data 

Resources Needed:  
● Funding for afterschool program 
● Funding for resources for professional learning 
● Funding for interventionist (certified or classified) 

https://www.nifdi.org/research/database/di-research-database?filter_search=%22Teach+Your+Child%22&filter_year=-1&filter_author=0&filter_area=0&option=com_jresearch&task=filtered&controller=publications&limitstart=0&modelkey=tabular&layout=tabular&Itemid=1628&4191658972d9b96c2b6daca0a10bdfab=1
https://www.nifdi.org/research/database/di-research-database?filter_search=%22Teach+Your+Child%22&filter_year=-1&filter_author=0&filter_area=0&option=com_jresearch&task=filtered&controller=publications&limitstart=0&modelkey=tabular&layout=tabular&Itemid=1628&4191658972d9b96c2b6daca0a10bdfab=1
https://www.nifdi.org/research/database/di-research-database?filter_search=%22Teach+Your+Child%22&filter_year=-1&filter_author=0&filter_area=0&option=com_jresearch&task=filtered&controller=publications&limitstart=0&modelkey=tabular&layout=tabular&Itemid=1628&4191658972d9b96c2b6daca0a10bdfab=1
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● Funding to purchase dyslexia resource for each intervening adult 

Challenges to Tackle:  
● Qualified personnel who are willing to work in the afterschool program 
● Hiring of an interventionist 
● Funding availability in a timely manner 
● Time for implementation of interventions within the school day. 

Improvement Strategy: Increase personalized learning practice in ELA skills through the implementation of IXL program for 60 minutes per week. 
 
Evidence Level: Level 2- Moderate: https://www.ixl.com/resources/case-studies  

Intended Outcomes: Students in kindergarten through fifth grade will experience 1.0 to 1.5 years’ worth of growth as measured in the IXL program from 
September-May. 

Action Steps:  
● Train staff 
● Include IXL for all students to help with learning loss for 60 minutes per week. 
● Include the program an additional 40 minutes for targeted 2nd and 3rd grade students in afterschool from November through March 
● Collect pre, post, and intermediate data 

Resources Needed:  
● Funding for program 
● Funding for resources for professional learning 

Challenges to Tackle:  
● Time to effectively monitor program usage 
● Instructional time demands  
● Students are no longer allowed by district IT to take devices home for consistent use at home 

Equity Supports. What, specifically, will we do to support the following student groups around this goal? 

English Learners:  Small group instruction as well as targeted lessons within IXL.  EL designees will participate in math and reading PLC time with grade level 
colleague.  
Foster/Homeless: 2nd and 3rd grade MV students will be given priority for the afterschool program. 
Free and Reduced Lunch:  100% of K-5 students have access to IXL throughout the week. 
Migrant: None at this time 

https://www.ixl.com/resources/case-studies
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Racial/Ethnic Minorities: Use MAP data to determine disparities in growth between the Fall/Winter and Fall/Spring seasons 
Students with IEPs: Use MAP data to determine disparities in growth between the Fall/Winter and Fall/Spring seasons. 

 

Inquiry Area 2 - Adult Learning Culture 
Part A 

Adult Learning Culture 

 Instructional Practice Instructional Leadership Systems and Structures that Support 
Continuous Improvement 

Data 
Reviewed  

Observation 1:  Productive discourse (writing and oral 
response) instruction was identified in Spring of 2021 as a 
critical area of need through an analysis of lesson 
instruction, writing samples, and student success data. 

Observation 2:  Writing has declined since the removal of 
required writing assessments.    
 
Observation 3: SBAC and ACCESS data support our need 
for an increase of writing instruction. 
 
Observation 4: Curriculum dive was performed on all six 
grade levels in April of 2021.  Based on Costa’s Levels of 
Thinking, the majority activities qualified as low levels. 
Writing instruction was not prevalent. 

Observation 1: Staff rated 
administration as highly effective in 
6 of 12 areas and effective in the 
remaining areas of the Educational 
Leadership Perception Survey in 
March of 2021. 

Observation 1: Professional learning 
for staff is included 75% of the 
Mondays from 3:30 to 5:00PM.  
Participation in these opportunities 
is voluntary.   Topics of the learning 
is based on our school goals of 
student data for differentiation and 
components of writing instruction 
(Thinking Maps, writer’s workshop, 
and writing support).   
 
Observation 2: Professional dialogue 
and discussion are part of a 
structured PLC schedule. 
Observation 3: Professional reading 
is included in our PLC rotation. 

Problem 
Statement 

Students in kindergarten through fifth grade are not receiving adequate access to writing instruction because of the lack of consistent rubric 
system, common formative assessments, and instructional practice.    

Critical Root 
Causes 

There has been a lack of writing instruction/training at the district level since 2013 with the elimination of the district writing coach position. 
Limited training opportunities have been provided for the implementation of Thinking Maps, Write from the Beginning program, and EL 

Pathway to Proficiency since 2013.   
Houghton, Mifflin, Harcourt (HMH), the current literacy program, is not focused on writing instruction in the purest form, but rather 
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outcome (type) oriented which is often not ongoing.  
Specifically, over the past two years, instruction in reading and math power standards took precedence over writing instruction due to 

limited student seat time. 
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Part B 

Adult Learning Culture 

School Goals:  
Based on the Fall 2021 analysis of classroom based writing, students in all 
grades will have increased access to writing instruction and opportunities as 
evidenced in curriculum reviews.    
Students in kindergarten through fifth grade will participate in two formal 
common writing assessments within the 2021-2022 school year. 
Students will demonstrate an increase in 3 of 4 writing traits of 0.5 from 
January 2022 to April 2022. 

STIP Connection: Goals 2 and 3 

Improvement Strategy: Increase writing proficiency in kindergarten through fifth grade by creating and implementing writing trait rubrics and creating writing 
common assessments.  
Evidence Level:  Level 1: Strong   https://ies.ed.gov/ncee/edlabs/regions/northwest/pdf/REL_20124010.pdf  

Intended Outcomes:   Students will increase writing proficiency in 3 out of 4 traits by 0.5 points from Winter to Spring Writing. 

Action Steps: 
● Creation of the draft trait rubrics in alignment with current Marzano-style rubrics 
● Creation of the grade level teacher rubrics 
● Creation of the grade level student-friendly rubrics 
● Writing formative assessment by all students within the first three weeks of school to determine baseline ability 
● Creation, implementation, and collaborative scoring of two writing assessments (Winter –January and Spring- April) 
● Additional professional development through the Monday Professional Learning (Title One) 
● Staff training and support through professional development opportunities during early release time and professional development days. 
● Create inter-rater reliability sessions 

Resources Needed:  
● Professional learning time 
● Additional pay for professional learning. 
● Substitutes or additional pay for collaborative scoring 

Challenges to Tackle:  
● Substitute availability 
● Limited professional development time within the contract day. 
● Instructional time stretched to meet the multi-tiered interventions necessary to combat learning loss. 

https://ies.ed.gov/ncee/edlabs/regions/northwest/pdf/REL_20124010.pdf
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Improvement Strategy: Increase AVID implementation of WICOR (Writing, Inquiry, Collaboration, Organization, and Reading) with an emphasis on productive 
discourse. 
 
Evidence Level- Level 2 : https://www.proquest.com/openview/6e2aa17a4f88934c96578e7514e23979/1?pq-origsite=gscholar&cbl=18750&diss=y 
Level 2: https://www.tandfonline.com/doi/abs/10.1080/10824669.2021.1981907  

Intended Outcomes: Teachers will increase standard 3 in the NEPF with particular emphasis on indicator 1 (productive discourse). 

Action Steps:  
● Staff-supported AVID training starting in June 2021 
● Created and posted academic conversation stems in all classrooms 
● Encouraged AVID training in the afterschool professional development opportunities 
● Ongoing feedback through informal and formal classroom observations focused on the elements of WICOR and the NEPF 

Resources Needed:  
● Professional development time for whole staff AVID training 
● Time for staff to prepare for colleague to colleague training 
● Posters for every classroom 

Challenges to Tackle:  
● Limited professional development times within the contract day to ensure all staff has access to new learning 
● Limited travel opportunities to attend AVID institutes 
● Limited funding approval to attend AVID institutes 

Equity Supports. What, specifically, will we do to support the following student groups around this goal? 

English Learners: Teachers for special programs are included in the training for the writing implementation and IXL    
Foster/Homeless:  Academic monitoring will be performed for every student in program each quarter 
Free and Reduced Lunch: none 
Migrant:  none 
Racial/Ethnic Minorities: none 
Students with IEPs:   Students with dyslexia indicators and learning disabilities will be given priority within the school days and receive this intervention by 
special education staff.   Teachers for special programs are included in the training for the writing implementation and IXL   Students with dyslexia indicators 
and learning disabilities will be given priority within the school days and receive this intervention by special education staff. 

https://www.proquest.com/openview/6e2aa17a4f88934c96578e7514e23979/1?pq-origsite=gscholar&cbl=18750&diss=y
https://www.tandfonline.com/doi/abs/10.1080/10824669.2021.1981907
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Inquiry Area 3 - Connectedness 
Part A 

Connectedness 

 Student Staff Family & Community Engagement 

Data 
Reviewed  

Observation 1: Attendance data from 
17-18 (10.3%); 18-19 (4.4%); 19-20 
(8.2%); 20-21 (27.8%) 
 
Observation 2: Based on the student 
perception data of 2020-2021, our 
students report that all teachers care 
about them (3.78), have created a safe 
environment (3.38), and help them 
learn (3.32) 

Observation1: 94.6% attendance rate 
for teacher attendance in the 2020-
2021 (best in the CCSD) 

Observation 1: Limited opportunities were 
presented to parents.   We had a 95% attendance 
at Fall 20 virtual conferences.    

Problem 
Statement 

Because attendance is the leading indicator of student short-term and long-term education academic success, our attendance data from 
the last school year indicates that our students’ successes were directly correlated to attendance.      

Critical Root 
Causes 

COVID and stricter expectations on keeping students home when not feeling well has increased the sense of urgency for parents to keep 
their child home.    
Parents may not understand the impact of attendance for elementary-aged children.    
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Part B 

Connectedness 

School Goals:  
Fremont Elementary will have a chronic attendance rate at or below 15% throughout the 
school year. 
Fremont Elementary students will complete on full year on social emotional curriculum. 

STIP Connection: Goal 2, 3, and 6 

Improvement Strategy: Celebrating students’ perfect attendance monthly as well increasing communication with parents/families of students who are 
struggling with attendance as grouped in by 5 days, 10 days, 15 days, and beyond. 
 
Evidence Level:  Level 1: Can Texting Parents Improve Attendance in Elementary School? A Test of an Adaptive Messaging Strategy (ed.gov) 
 Evaluation Studies of the National Center for Education Evaluation and Regional Assistance - Impact Evaluation of Parent Messaging Strategies on 
Student Attendance 

Intended Outcomes: Decrease chronic absenteeism (for all categories of absences) by 12% (from 27% to 15%) 

Action Steps:  
● Creating monthly celebration opportunities for individual students based on perfect attendance within each month 
● Creating individual classroom celebrations based on 100% attendance within the class for classroom celebration 
● Hire afterschool staff 
● Hire an interventionist or para-professional with a focus on the absenteeism issues 
● Create a data collection plan for daily absences for students who are in the chronically absent category 
● Afterschool staff will contact families of students who are absent and help determine levels of support as needed. 
● Create opportunities for parent engagement events like goodies for guardians, moms and muffins, dads and donuts, or pastries and parents. 
● Create a kindergarten round-up event in late Spring 2022 for newly enrolled kindergarten students with community outreach. 

Resources Needed:  
● Funding for “Attendance Celebration” 
● Additional Staff to track students’ absences 
● Additional Staff to intervene through Parent Square  
● Funding for parent engagement activities 
● Funding of the FACE team for the implementation 

Challenges to Tackle:  
● Additional hours taken on by staff increases work load in an already stressed system 
● Volunteers for these additional duties have not been plentiful 
● COVID and other respiratory illnesses have still caused extended absences in many students. 

https://ies.ed.gov/ncee/pubs/2020006/
https://ies.ed.gov/ncee/projects/evaluation/other_messaging.asp
https://ies.ed.gov/ncee/projects/evaluation/other_messaging.asp
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Improvement Strategy: Utilizing the 7 Mindsets, students at Fremont will participate a consistent social emotional learning. 
 
Evidence Level:   Level 3 "Impact of Character Development and Empowerment Program on Grit and Re" by Mimi Gamel (kennesaw.edu) 
Level 2: Social and Emotional Learning Research Alliance (ed.gov)  

Intended Outcomes: Kindergarten through fifth grade students will complete one level of the 7 Mindsets curriculum. 

Action Steps:  
● Create accounts for new hires 
● Assign level one to kindergarten and third grade and level two for first/second and fourth/fifth grades. 
● Monitor usage of the individual teacher accounts quarterly. 

Resources Needed:  
● Curriculum purchase through the MTSS money 
● 45-60 minutes a week on Mondays for devoted curriculum time. 

Challenges to Tackle:  
● Monday holidays, professional development, and ERD limit the availability for devoted instructional time. 

Equity Supports. What, specifically, will we do to support the following student groups around this goal? 

English Learners:  Communicate in the home language (as translated by Google) through Parent Square.    Phone calls are made to all students’ 
guardians in the students’ home language. 
 
Foster/Homeless:    Work with Christine Perkins and monitor attendance and academic attainment 
 
Free and Reduced Lunch:   All students have access to the 7 Mindsets instructional program throughout the 2021-2022 school year. 
 
Migrant:  None 
 
Racial/Ethnic Minorities: None 
 
Students with IEPs:   Students with attendance issues will have conversations included within the IEP meetings. 

 
  

https://digitalcommons.kennesaw.edu/etd/646/
https://ies.ed.gov/ncee/edlabs/regions/northeast/SocialEmotional
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COORDINATION OF FUNDS TO SUPPORT THE PLAN WITH OTHER PROGRAMS 
 

Funding Source Amount Received for Current 
School Year 

Purpose(s) for which funds are 
used Applicable Goal(s) 

Title One $208,740 

Professional learning through 
instructional coach, professional 
development opportunities, and 
professional reading. 

All goals 

ESSR $162,620 
Interventionist, afterschool 
programming, attendance 
monitoring  

Student Success and  
Connectedness 

Project Aware $7000 7Mindsets Connectedness 
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